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Abstract: The article analyses three different grammar activities and their 

efficiency in teaching grammar. Moreover in order to achieve higher efficiency 

some suggestions are given concerning the use of those activities which will be 

helpful for EFL teachers to employ the activities in similar form during their 

classes. 
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Grammar as product. 

As teaching grammar as product refers focusing the students’ attention on the form 

of the grammar structures (Rob Btastone, 1994) to make the student aware of the 

formation and usage of them in different contexts. The first activity aims to inform 

the students the forms of present simple and present continuous which is 

considered to be its “noticing” feature of the activity and helps the students to 

figure out their understanding about the use of the tenses in various meaning by 

which the students will be able to differentiate the usage of the tenses. While doing 

the activity the students have to compare the two tenses not only their forms but 

also their adverbial modifier of time and possible situations in which the actions 

happen accordingly they will be able to differentiate the tenses. The activity makes 

the students to fortify their knowledge about the tenses yet do not urge them 

discover some rules by themselves. The activity can be implemented while 

teaching grammar by the use of deductive approach that is not time consuming and 

involves the student to consider the forms and meaning of the tenses which can be 

said advantage side of the activity. 

The activity (Appendix 1) is effective to imply while teaching tenses yet if the 

student’ proficiency level is a bit higher self discovery is suggested within the 

activity. Here the students have to discover the rule of usage for each tense in the 

given sentences rather matching the sentences to the given rules.  

The second activity is closely connected with the use of modals “can, could” for 

offering and requesting according to the register. In the activity the students will be 

able to discover the rule of usage for the modals considering the register and 
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politeness. The form of the modals followed with subject is given explicitly so the 

only thing the students have to do is to notice the appropriate situation in which the 

modals can be used and choose appropriate subject according to the meaning 

whether it is offer or request. The activity engages the students to interact with 

each other that improves their communicative skill which is its overweighing 

advantage. The activity can be used as role plays to be more practical instead of 

just completing and writing answer. 

Teaching grammar as process. 

Teaching grammar as process means involving the language learners to express 

their thoughts using the language (Rob Btastone, 1994)  by creating necessary 

opportunity for language use and facilitating them with enough knowledge about 

the grammar structure to be implemented for self expression. So the first activity 

for process teaching provides the students with enough opportunity for language 

use because of the given example. Here the students are first asked to read the text 

and be attentive to the words in bold as there are some mistakes and correct them 

when they have found which makes them be alert and attentive to the grammar 

because in the next step the students should implement the grammar point in their 

production. So the first step of the activity can serve as warning to use the 

grammar point correctly in their production which is considered to be significantly 

supportive for the learners: first they practice the grammar point and then use it in 

their discourse a bit independently. 

The advantage of process teaching using the activity (Appendix 2) is that the 

activity makes the students revise the grammar first, consider its usage in the 

context and then engages the students to reflect it in their production which 

prevents the students from making possible mistakes. 

I would suggest adding third stage to the activity that when the student finished 

their writing I would ask them to work in pairs, exchange their writing and check 

each other’s work then give feedback about the mistakes and language use. 

The second activity is directed to practice present perfect and past simple and 

involves the students use these tenses in their conversation in meaningful context. 

By the way the students will be able to use these tenses appropriately in interaction 

by asking some questions about the events that have ever happened in their life and 

asking and giving additional information about the events using past which is a 

good opportunity for the students to differentiate the tenses in their language use. 

The next step of the activity is not so supportive for the students because firstly 

question should be asked in present perfect and additional information should be 



asked in past and the answer about event when it happened how and why all of 

which should be in past tense so the students may need some support from the 

teacher to continue the interaction if their level is a bit lower or they have not 

acquired the tenses enough. Here the teacher should give additional instruction to 

continue the conversation. 

The activity makes the student enter into spoken discourse and negotiate with each 

other about the same topic and by the way helps the students to improve their 

communicative ability all of which are the advantages of the activity using the 

approach. 

The activity can be used in narrative form. For example the teacher writes the 

questions in cards like “Have you ever broken your arms or legs?” and so on and 

then puts the cards with backside on the desk. The students are asked to choose the 

cards one by one and who answers “Yes, I have” the student should tell how the 

event happened, when, where, why and so on as a story which makes the students 

arrange their thoughts with coherence and cohesion. 

Teaching grammar as a skill.   

While teaching grammar as skill the teacher should take into consideration that 

how reading and listening activities draw the students attention to grammar 

structure (Rob Btastone, 1994) and according to which the activities should be 

organized.   The first activity engages the learners think about the topic they are 

going to deal with by answering the questions looking at the given picture. It is 

somehow effective for them to catch the meaning of the tape script while listening 

and completing the table.  By doing the activity the students reflect their awareness 

of grammar which contribute their listening comprehension. Because being able to 

differentiate present simple, past simple and future simple the students will be able 

to understand which event occurred when, in what situations the actions were 

happening that is important to build the meaning of the listening material.  

The advantage of the activity (Appendix 3) is its contribution to improve the 

students’ listening comprehension through grammar and their grammar through 

listening.  

The activity itself is helpful to imply. However it can be used as dictagloss in 

which the student listen to the story write down some important notes and create 

their own story. 

The next activity helps the students to differentiate the future tenses using the 

context. It is an example of learning grammar in context (Cagri Tugrul Mart, 2013) 



which informs the students with appropriate situations to each future tense. 

Through the context the students will be able to discover some rules of usage of 

future tenses for themselves. Through matching the halves of the sentences the 

students can better understand the grammar structure and at the same time the 

tenses help the learners to comprehend the meaning of the reading passage all of 

which are the advantage of teaching grammar as skill. 

To improve activity I would ask my students to write the formulas for each tense 

and discover the meaning of each tense: which future form should be used in 

which situation. 
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